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Abstract

This research aims to analyze the errors made by class X MIA students of MAN 1
Kisaran in writing recount texts. The focus of the study is on the forms of linguistic
errors, text structure, as well as the cohesion and coherence of paragraphs. The
research method used is descriptive qualitative with data collection techniques
through documentation of student writings and supporting interviews. The data is
analyzed using the interactive analysis model of Miles and Huberman, which
includes data reduction, data presentation, and conclusion drawing. The research
results show that the most dominant errors lie in the linguistic aspects, particularly
in the use of grammar, vocabulary selection, and spelling mistakes. In addition,
errors were also found in text structure, such as inaccuracies in the use of
orientation, sequence of events, and reorientation. The causes of these errors include
a lack of student understanding of the rules of recount texts, limited vocabulary
mastery, and low ability to construct effective sentences.
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A. Introduction

Language plays an important role in human life as a means of communication, the
expression of ideas, and a tool for knowledge development (Nadia, 2024). In the
context of education at MAN 1 Kisaran, the mastery of the Indonesian language is
aimed at enabling students, especially those in class X MIA, to understand, process,
and produce texts in accordance with the applicable rules (Suwastini, 2020).
Keterampilan berbahasa tersebut meliputi empat aspek utama, yakni menyimak,
speaking, reading, and writing (Angela, 2022). Among the four skills, writing is
considered the most complex skill because it demands logical thinking ability,
mastery of vocabulary, understanding of language structure, as well as precision in
arranging ideas into a coherent and orderly text (Susanti, 2018).
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In the Indonesian language curriculum at the high school level (SMA/MA), students
of class X MIA MAN 1 Kisaran are required to master various types of texts, one of
which is recount text. Recount text is a type of text that functions to retell
experiences or events that have occurred in the past (Adiantika, 2019). The structure
of this text includes orientation, a series of events, and reorientation. Through the
recount text, students of class X MIA MAN 1 Kisaran are expected to express
personal experiences as well as those of others clearly, systematically, and according
to linguistic rules (Noor, 2020).

However, the reality on the ground shows that the writing skills of the students in
class X MIA MAN 1 Kisaran still face many obstacles (Yana, 2021). Mistakes found in
the writing of recount texts often include linguistic aspects such as the use of
grammar, spelling, and punctuation. In addition, many students struggle to organize
their texts according to the correct structure, resulting in stories that are incoherent,
jumpy, and even missing important parts that should be included in a recount text.
Another issue is the lack of understanding of appropriate vocabulary, making the
sentences produced ineffective and hard to understand (Ramendra, 2021).

Several previous studies on high school/Madrasah students' writing skills indicate
that the main difficulties faced by students lie in linguistic aspects such as grammar,
spelling, and vocabulary selection (Azizah, 2019). However, most studies focus more
on errors in writing narrative, descriptive, or expository texts, while research that
specifically investigates writing errors in recount texts among X MIA MAN 1
Kisaran students is still limited (Anwar, 2020). In addition, previous research
generally only identifies errors without investigating the underlying causes of the
errors and their practical implications for improving writing learning strategies.
Thus, there is still a research gap that needs to be filled, namely a comprehensive
analysis of the errors in recount texts made by students in class X MIA MAN 1
Kisaran (Ginting, 2022).

This research has significant importance both academically and practically.
Academically, this study enriches the analysis of language error research,
particularly in the skill of writing recount texts, which has rarely been specifically
addressed by previous studies. Practically, this research can provide input for
Indonesian language teachers at MAN 1 Kisaran in developing more effective
writing learning strategies by focusing on aspects that are most often the sources of
students' errors. For the tenth-grade MIA students at MAN 1 Kisaran, the results of
this research can serve as a mirror to improve the quality of their writing, while for
curriculum developers, this study can be considered in designing more applicable
and contextual writing materials.

The novelty of this research lies in its focus, which specifically analyzes errors in the

recount texts of tenth-grade MIA students at MAN 1 Kisaran using an error analysis
approach that not only identifies the types of errors but also examines the
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underlying factors and offers recommendations for solution-oriented learning
strategies. This research does not stop at describing errors but strives to provide
practical contributions in the form of suggestions for improving writing teaching
methods in the tenth grade at MAN 1 Kisaran. Thus, this research is expected to
provide added value compared to previous studies that were more descriptive in
nature.

These mistakes not only indicate the weakness of students' mastery of writing skills,
but also illustrate the existence of gaps in the learning process conducted at MAN 1
Kisaran. Therefore, error analysis becomes important. Through error analysis,
teachers can identify the types of mistakes most commonly made by students, the
underlying factors, and seek appropriate strategies to address these weaknesses.
Thus, research on error analysis in recount texts has both academic and practical
relevance to improve the quality of writing instruction in class X MIA MAN 1
Kisaran.

B. Methods

This research employs a qualitative approach with a case study type. A qualitative
approach was chosen because this study focuses on a deep understanding of student
errors in writing recount texts, rather than on the calculation of statistical numbers
(Sugiyono, 2013). The case study method is used to explore the phenomenon of
writing errors that occur contextually among students in class X MIA at MAN 1
Kisaran. Thus, this research allows the researcher to obtain a comprehensive picture
of the forms of errors, the causes, and the implications of these errors on students'
writing skills. The subjects of this research are students in class X MIA at MAN 1
Kisaran who are currently studying recount texts in the Indonesian language subject.
The number of subjects is determined purposively, meaning they are selected based
on the consideration that these students have received material about recount texts
(Moleong, 2017). The research object is the students' written work in the form of
recount texts that are analyzed based on linguistic aspects, text structure, as well as
the cohesion and coherence of paragraphs. The data sources in this study consist of:
Primary data, in the form of recount text written by students of class X MIA MAN 1
Kisaran. Secondary data, in the form of interviews with the Indonesian language
teacher and several students from class X MIA MAN 1 Kisaran to understand the
factors that influence writing errors.

Data collection was carried out through several techniques, namely: Documentation,
in the form of gathering written results of the recounting by class X MIA MAN 1
Kisaran students. Interviews, conducted with teachers and several class X MIA
MAN 1 Kisaran students to explore information regarding the causes of errors.
Observation, which involves observing the writing learning process in class X MIA
MAN 1 Kisaran to strengthen the data analysis (Moleong, 2017). The data obtained
were analyzed using the Miles and Huberman interactive analysis model, which
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includes three stages: Data reduction, by identifying the errors that appear in the
calculations of the students from class X MIA MAN 1 Kisaran, then classifying them
based on categories (such as grammatical errors, vocabulary, spelling, and text
structure). Data presentation, in the form of tables or narrative descriptions that
show the types of errors along with their frequencies. Drawing conclusions, which
involves formulating interpretations regarding the dominant types of errors, their
causes, and implications for writing instruction in class X MIA MAN 1 Kisaran. To
ensure the validity of the data, this research uses source triangulation and method
triangulation techniques. Source triangulation is carried out by comparing the data
obtained from students' writings with the results of interviews with teachers and
students of class X MIA MAN 1 Kisaran. Meanwhile, method triangulation is
conducted by combining documentation, interviews, and observations. This aims to
ensure that the data obtained is valid and accountable.

C. Results and Discussion
Linguistic Errors

These errors include the use of grammar, word choice, and application of spelling.
For example, students in class X MIA MAN 1 Kisaran still often make mistakes in
the use of past tense verbs, inappropriate word choice, and punctuation that does
not conform to the rules. Of the 30 texts analyzed, about 65% contained grammatical
errors, while 58% contained spelling and punctuation errors.

Linguistic errors are one of the most dominant aspects found in the writings of
tenth-grade students at MAN 1 Kisaran science class. These errors include grammar,
vocabulary choices, as well as the application of spelling and punctuation. In
general, linguistic errors can be seen as an indication that students have not fully
mastered the rules of language, both in terms of syntax, morphology, and
orthography.

Grammar mistakes mostly occur in the use of verbs, especially those related to the
past tense in recount texts. Tenth-grade students of MIA MAN 1 Kisaran often
confuse the present tense verbs with the past tense forms. For example, they write "I
go to market yesterday" instead of "I went to the market yesterday." Although this
example is often found in English recount text writing, in the context of the
Indonesian language, many students still make mistakes in choosing the time aspect,
such as using verbs that do not match the chronology of events.

In addition, the structure of effective sentences is often overlooked. Some sentences
written by students of class X MIA MAN 1 Kisaran tend to be long, rambling, and
lack a clear subject or predicate, making them difficult to understand. Other
mistakes include the improper use of affixes, such as the phrase 'told again by me,'
which should simply be 'l tell again.'
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The choice of vocabulary also becomes a constraint for the tenth-grade science
students at MAN 1 Kisaran. Many instances of inappropriate word usage are found,
either due to limited vocabulary or a lack of understanding of word meanings. For
example, a student wrote, "I feel very happy, but my heart hurts," when what they
actually meant to convey was, "I feel sad." This shows a misunderstanding of synonyms
and antonyms. Errors in diction also affect the clarity of the text's meaning.
Sentences that use inappropriate vocabulary often confuse readers and obscure the
intended message.

Spelling mistakes include the writing of capital letters, the use of punctuation, as
well as the writing of standard and non-standard words. For example, students in
class X MIA MAN 1 Kisaran often do not use capital letters at the beginning of
sentences or proper nouns, and mix standard and non-standard words such as
"nggak" and "tidak." Punctuation errors are also very dominant, especially in the use
of commas, periods, and hyphens. A common example is a long sentence written
without commas, which confuses the reader.

These spelling and punctuation errors indicate that the students of class X MIA
MAN 1 Kisaran are lacking diligence in adhering to the writing rules of the
Indonesian language according to the General Guidelines for Indonesian Spelling
(PUEBI). In fact, orthographic aspects are very important as they can affect the
readability of the text.

This data shows that language issues still pose a major obstacle in the writing skills
of X MIA MAN 1 Kisaran students. The dominance of language errors in writing
recount texts has significant implications for writing instruction. First, teachers need
to place more emphasis on writing practice by paying attention to grammar,
vocabulary choice, and correct spelling usage. Second, students need to be trained to
construct effective sentences and wutilize standard vocabulary appropriately
according to the context. Third, writing evaluation should not only focus on the
content of the story but must also consider language aspects, which are the main
foundation of writing skills.

Text Structure Errors

However, the research results show that most students have not been able to
compose texts completely according to the appropriate structure. About 47% of the
analyzed texts show serious weaknesses in structural aspects, which can be
explained as follows: Many texts only contain orientation and a series of events, but
do not conclude with reorientation. As a result, the stories feel disconnected and do
not provide a clear ending. For example, students convey their holiday experiences
at the beach, but end the text only with a description of the last event without
providing reflection, making the text seem unfinished. Some students do not
adequately present the orientation. There are texts that jump directly into events
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without introducing who, when, and where the event took place. In fact, the
orientation serves to give an initial picture to the reader so they can understand the
context of the story. For example, a text that immediately starts with the sentence
'We played soccer on the field' without explaining the time setting and atmosphere.

In the sequence of events, a common mistake is the arrangement of occurrences that
is not in chronological order. Some students write events in a random order, making
the storyline unclear. For example, a student narrates the activities "after lunch" first,
followed by "departing in the morning," which clearly does not align with the timeline.
Almost half of the students do not include a reorientation section. In fact, this part is
important to provide a complete closing impression. Reorientation usually takes the
form of the writer's feelings after experiencing an event, such as 'I was very happy
with that experience,' or 'l learned that togetherness is important." The absence of
reorientation makes the text lose the evaluative function that distinguishes recount
text from mere incident reports. Another mistake is the lack of coherence between
orientation, the sequence of events, and reorientation. Some texts do include all three
parts, but they are not aligned with each other. For example, the orientation
discusses school activities, but the sequence of events talks about a family vacation,
and the reorientation concludes with an irrelevant reflection. This indicates a weak
understanding by students of the function of each part within the text structure.

Based on the analysis results, the most dominant structural error is the omission of
the reorientation part (about 60% of the problematic texts in structure). Meanwhile,
irregularity in the sequence of events appears in about 25% of the texts, and a lack of
orientation is found in about 15% of the texts. These errors indicate that students
have not fully understood the basic concept of recount text. This could be caused by
two main factors: a lack of understanding of text structure theory - students may not
have received sufficient emphasis during learning regarding the function of each
part of the recount text. A lack of directed writing practice - students tend to be
asked to read examples of texts more often than to produce their own texts with
guidance. The students' inability to compose recount texts in an orderly and
complete manner impacts the quality of their writing. Texts that lack a clear
structure become difficult to understand and lose their communicative value.
Therefore, teachers need to re-emphasize the understanding of recount text structure
in teaching, for example through directed writing exercises, the use of outlines, and
providing example texts that are analyzed together with students. Additionally,
teachers can train students to create simple texts that emphasize the completeness of
orientation, series of events, and reorientation before moving on to more complex
texts.

Mistakes in Content and Idea Development

In addition to language and structural errors, one prominent weakness in the
writings of tenth-grade students is in the aspect of content and idea development.
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Essentially, recount texts do not only require students to convey events that have
occurred, but also to express those experiences in a coherent, detailed, and engaging
manner so that they are easily understood by readers. However, the analysis results
show that many students are still unable to adequately develop ideas. Too Brief an
Event Sequence Many students write events only in the form of a short summary, for
example: "On Sunday I went to my grandmother's house. We ate together. After that, I
went home." Sentences like this convey an event, but they provide very little detail,
making the text seem dry and lacking a complete picture for the reader. Students
should be able to add details about who was involved, the atmosphere experienced,
and more varied activities.

Some texts do not include descriptions that help readers imagine the events. In fact,
a good recount text requires explanations of the setting, time, and atmosphere to be
more vivid. For example, students might only write "I went to the beach" without
describing the atmosphere of the beach, the activities they did, or who accompanied
them. As a result, the text loses its narrative appeal. Another mistake is having ideas
that are too superficial. Students only write a sequence of activities without
providing reflections or personal views on the events they experienced. This makes
the text fail to develop into a meaningful narrative. For example, students tell about
competition activities at school, but do not convey impressions, feelings, or lessons
learned from those experiences. Many students' texts are monotonous because they
use the same sentence patterns repeatedly, for example starting with 'then', 'next',
'after that'. As a result, the flow of the text becomes flat and boring. In fact, variation
in the use of conjunctions and narrative styles can make the story more lively and
easier to follow. A weak command of vocabulary also affects the development of
ideas. Due to limited diction, students tend to use the same words repeatedly, so
their ideas do not develop well. For example, the word 'happy' is used repeatedly
without trying other synonyms like 'joyful’, 'content', or 'entertained.'

Of the 30 texts analyzed, about 50% of the texts showed weaknesses in content,
especially in the development of story details. These errors were caused by several
factors, including: a lack of creative writing practice that allows students to develop
ideas more freely; a learning focus that emphasizes form (structure) rather than
content and writing style; and study habits that tend to memorize text examples
without processing personal experiences into interesting stories. Weaknesses in the
content and development of ideas cause students' recount texts to tend to be
uncommunicative, uninteresting, and less meaningful. In fact, a recount text should
not only serve to record events but also to present experiences that can be 'revived'
by the readers. Generally, the most dominant errors are found in the linguistic
aspects, particularly in the use of past tense verbs and spelling.
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Discussion with supporting references (examples):

The research results show that errors in writing recount texts by tenth-grade
students occur in various and complex ways. The predominance of linguistic errors
indicates that students still struggle to apply the rules of correct and proper
Indonesian language. This finding is in line with the views, (Priyatmojo, 2021) which
states that writing skills require adequate mastery of grammar and vocabulary,
because without it, ideas cannot be expressed well.

Errors in the text structure indicate that the students have not fully understood the
framework of recount text, which should consist of orientation, sequence of events,
and reorientation (Marlina, 2019). This is in line with the theory (Amalina, 2020)
which emphasizes that the structure of the text is the main characteristic that
distinguishes one type of text from another. Inaccuracy in structure causes the
writing to lose cohesiveness and clarity of communicative function.

The errors in cohesion and coherence indicate that students lack an understanding of
the role of conjunctions in constructing a coherent narrative (Fakhrudin, 2023). This
indicates the need to strengthen learning in the aspects of effective sentence
construction and the use of cohesive devices. In line with this perspective
(Widiastuti, 2020), Language errors can serve as a mirror to assess the extent to
which learners have mastered the language system.

The factors causing the errors found include: (1) students' limited mastery of
vocabulary; (2) minimal writing practice provided in class; (3) insufficient
understanding of the structure of recount text; and (4) weak attention to spelling and
punctuation. Thus, the errors that occur are not only caused by students' internal
factors but are also influenced by the teaching methods used (Truscott, 2020).

These findings have important implications for writing instruction at MAN 1
Kisaran. Teachers need to provide more writing exercises with intensive guidance,
particularly regarding the use of past tense verbs, the structure of recount texts, and
the application of correct spelling. Additionally, contextual-based learning strategies
can help students express their personal experiences in a more coherent and
engaging manner.

D. Conclusion

Based on the research results, it can be concluded that the ability to write recount
texts among the tenth-grade science students at MAN 1 Kisaran is still facing various
obstacles, particularly in the aspect of text structure. The most dominant error is the
omission of the reorientation section, which is found in about 60% of the texts.
Additionally, the irregularity of the sequence of events (25%) and deficiencies in the
orientation (15%) indicate that the tenth-grade science students at MAN 1 Kisaran
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have not fully understood the function of each part of the recount text. This
weakness has implications for the low quality of the produced texts, where the
stories often feel incomplete, the plot is disorganized, and the communicative
meaning of the text is diminished. The main cause of the errors is suspected to stem
from a lack of understanding of the theory regarding text structure and minimal
directed writing practice. Therefore, a learning strategy is needed that emphasizes
the understanding of recount text structure, such as the use of sample texts that are
analyzed together, writing practice with an outline, and intensive guidance in
composing coherent and complete texts. These efforts are expected to improve the
writing skills of students in class X MIA MAN 1 Kisaran, enabling them to produce
communicative, coherent recount texts that comply with applicable rules.
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